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RESEARCH-BASED PEDAGOGY OF THE Measuring Upe PROGRAM

INTRODUCTION

In January 2002, President George Bush
signed into law the No Child Left
Behind Act of 2001. Under this law,
educational programs and materials
paid for by federal funding must be
based on sound, widely accepted
educational research that supports the
materials’ design, thus increasing the
likelihood that the materials will help
students achieve the desired learning
outcomes. This law, commonly known
as NCLB, thus requires educators to
be aware of the body of research that
supports the design of any materials
they are considering for use with

their students.

Since its inception in 1990, Peoples
Publishing Group has built and revised
our student learning products based on
continual review of the scientific
research literature. The foundation of
Peoples Publishing Group’s Measuring
Upe program is a set of principles
derived from the soundest current theo-
ry and research on reading and language
arts, mathematics, writing, science,
social studies, assessment, and literacy.
These principles are based specifically
on the student learning standards of the
state for which the materials are
designed.

This document serves both to provide
information about the Measuring Up®

series for Michigan and to explain the
research on learning theory on which
the series is based. Consequently, this
document is organized to be useful to
educators who are considering

the soundness and the practical uses of
the materials in classrooms.

First, each principle that supports the
design of the materials is articulated.
Second, a paragraph discussing the best-
known and most respectable education-
al research substantiating the principle
is given. Third, a discussion of the way
the Measuring Upe materials specifically
embody both the principle and its
research-based foundation helps
prospective educators see how the
materials can be used to help teachers
collect information about their students’
strengths and weaknesses and help stu-
dents explore their own understandings
of the standards-based information they
are likely to encounter on the MEAP.

RESEARCH-BASED PEDAGOGY OF THE Measuring Upe PROGRAM
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THE CHALLENGE

Today’s educators, schools, and districts
face a daunting challenge: how to raise
student achievement in an increasingly
rigorous, standards-based environment.
This dilemma is particularly critical
because the No Child Left Behind Act
requires that:

U  Each state adopt challenging
academic content standards and
challenging student academic
achievement standards;

U  Each state educational agency
implement a set of high-quality,
yearly student academic
assessments that include, at
a minimum, academic assess-
ments in mathematics, reading
or language arts, and science
that will be used as the primary
means of determining the yearly
performance of children and
discerning whether they meet
the state’s challenging
academic standards.

THE Measuring Up: PROGRAM

Measuring Upe is a supplemental series
of student worktexts with instructional
lessons completely customized to the
state curriculum standards for
Michigan, with added application
activities that link specific curriculum
objectives with state-mandated tests.

The Michigan series is completely cus-
tomized to the state’s curriculum stan-
dards and performance objectives. An
assessment component is part of the
program in the form of Diagnostic
Practice Tests that permit diagnosis and

prescription and offer the option of
assessment-based instruction.

For the latest Michigan products
and updates, please visit
www.MIStandardsHelp.com.

RESEARCH-BASED PEDAGOGY OF
THE Measuring Upe PROGRAM

The Michigan state version of the
Measuring Upe program is based on that
state’s mandated curriculum standards
and performance objectives and is com-
pletely customized. The Measuring Up®
series is designed to support and
enhance best practices for effective
teaching of Michigan’s mandated
curriculum standards and performance
objectives. There are some research-
based unifying pedagogical principles,
summarized below, that are common
across Michigan Content Standards

and that form the foundation of the
Measuring Upe program’s design. These
standards, their research bases, and the
educational application of the standards
have been revised and updated through
a collaborative effort among Empirical
Education, Inc., MarketingWorks, Inc.,
and Peoples Publishing Group.

See the Appendix for sample lessons
illustrating each Research Principle
applied.




RESEARCH-BASED PEDAGOGY OF THE Measuring Upe PROGRAM

RESEARCH PRINCIPLE 1:
Challenging Standards

Educational programs must be based on
challenging academic content standards
in academic subjects, the teaching of
advanced skills, and challenging student
academic achievement standards.

(PL 107-110, the No Child Left Behind Act
of 2001)

RESEARCH BASIS FOR PRINCIPLE 1

The most extensive and best-known
research into the effects of expecta-
tions is addressed by Rhona S.
Weinstein (2002) in her book,
Reaching Higher: The Power of
Expectations in Schooling, a
landmark in support of the results
that high standards and expectations
can produce. Weinstein’s book takes
as its thesis that “If . . . we are
interested in the development of

all children, we must link higher
standards to effective teaching
strategies for diverse learners. Our
assessments of achievement must
inform the next steps of instruction,
rather than simply hold children
accountable for what they may not
have been taught.”

RESEARCH PRINCIPLE 1 APPLIED

The implication of Weinstein’s
statement is that assessment must
help teachers understand what
students know and need to know.
The Measuring Upe materials can be
used with students to help teachers
know in advance where gaps in
student understanding lie. Teachers
can then begin to think about filling

in those gaps for all learners. The
Michigan Content Standards and
Grade Level Expectations demand
high achievement for all learners,
and the Measuring Up® program can
be seen first as an aid to student
learning toward those goals first and
second as a step toward positive
assessment results. The Measuring
Upe program provides materials that
can be used with all students of all
abilities; they allow all teachers of all
students to see where their students
need help in approaching the MEAP
and even allow teachers to work
differently with different students to
make necessary progress. In other
words, using the program allows
teachers to enact the principle that
high standards can result in higher
achievement for all students by using
the assessment materials to inform
the next steps of instruction.

All Michigan Content Standards and
Grade Level Expectations that are
appropriate for a print format are
addressed in Measuring Upe,
regardless of whether they actually
appear on any given MEAP or

other standardized assessments.

See the Appendix for a sample
correlation chart from Measuring Upe

to the Michigan Content Standards and
Success Strategies for the MEAP, English
Language Arts, Level G.

RESEARCH-BASED PEDAGOGY OF THE Measuring Upe PROGRAM
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that understanding arises through
connections to prior knowledge, or
“background knowledge.” (Bransford

RESEARCH PRINCIPLE 2:
Reading instruction requires
multiple strategies.

Reading instruction methods are
most effective when used as part of a

et al., 2000) Brown and her colleagues
extended the research into interper-
sonal methods (students sharing

multiple-strategy method that includes: their understandings with each

RESEARCH-BASED PEDAGOGY OF THE Measuring Upe PROGRAM

U Comprehension monitoring,
from which readers learn how to
be aware of their understanding
of the material,;

O  Use of graphic and semantic
organizers, which teaches
readers to make graphic
representations of the materials
to assist comprehension;

[0  Text structure, which teaches
readers to use the structure of
the story as a means of helping
them recall story content in
order to answer questions about
what they have read;

0  Summarizing, which teaches
readers to integrate ideas and
generalize from the text
information.

RESEARCH BASIS FOR PRINCIPLE 2

Principle 2 describes reading in the
language of current research as “an
active process.” The fundamental,
most-respected research that supports
all current cognitive analyses of read-
ing comprehension is Piaget’s theory
(1969) that students “construct”
knowledge actively as they read.
Piaget's work led to the term
constructivism, and regardless of
whether reading teachers adhere
overtly to constructivism, it is the
current understanding of researchers

other), particularly reciprocal teach-
ing, which demonstrated the value of
student interactions (including draw-
ing, speaking, and writing) in
building meaning. (Brown, 1980;
Palinscar & Brown, 1984, Brown &
Palinscar, 1989)

The National Reading Panel’s 2000
review of the empirical research liter-
ature shows that in order to foster
comprehension in reading, a number
of strategies that result in the reader’s
reflecting on the meaning or
structure of the passage—including
generating sensory images and
questions—were effective. The
research included in this review also
states that both students’ reflections
on their own processes of compre-
hension and monitoring the under-
standing of the text lead to active and
thorough reading proficiency.

RESEARCH PRINCIPLE 2 APPLIED

The Measuring Upe instructional
approach teaches students different
reading strategies and skills that
build comprehension. It shows
students how to apply strategies to
reading and how to ask questions as
they read. Measuring Upe also uses
such organizational tools as graphic
organizers, one way of creating sen-
sory images of the text. Specifically,
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the Measuring Upe English Language
Arts series teaches students to:

U  Access prior knowledge and
connect the applicable prior
experiences to the reading;

Set a purpose for reading;
Predict outcomes;
Decode text;

Create mental images;

Paraphrase and summarize;

O oo oo d

Apply the meaning of the
reading to new situations.

See the Appendix for a sample lesson
from Measuring Upe® to the Michigan
Content Standards and Success Strategies
for the MEAP, English Language Arts,
Level G.

RESEARCH PRINCIPLE 3:
Explicit Instruction

Students require explicit instruction and
multiple opportunities for practice of
skills including print awareness, word-
attack skills, and language structure.

RESFARCH BASIS FOR PRINCIPLE 3
The analysis provided by Marilyn J.
Adams (1990) introduced a balanced
cognitive approach to any skills that
need to be mastered. This work
explicitly addressed the need for
direct instruction combined with
multiple opportunities to practice.
Snow, et al. (1998) recognize the
need for instruction on such literacy
skills as phonological and print
awareness as part of teaching literacy.

They write that “for children learning
to read, exposure to a wide variety of
text can greatly support the child’s
engagement and curiosity and keep
the process going.” In other words,
the explicit instruction and multiple
opportunities to practice on a variety
of examples provide motivation to
young readers to continue to increase

their skills.

RESEARCH PRINCIPLE 3 APPLIED

All Measuring Upe English language
arts lessons combine instruction
with opportunities to practice. They
follow a pattern of introducing key
concepts and vocabulary first,
providing guided instruction and
guided practice next, and only then
challenging students with independ-
ent, open-ended application activities
followed by assessment activities in
the MEAP format.

Taking students through this process
provides teachers with valuable extra
information about where students are
experiencing difficulties and where
those difficulties might create extra
challenges on the MEAP. Again,
Measuring Up® provides students
with extra opportunities to learn and
provides teachers with extra opportu-
nities to see their students’ achieve-
ments on specific aspects of the
complex process that is reading.

See the Appendix for a sample lesson
from Measuring Upe® to the Michigan
Content Standards and Success Strategies
for the MEAP, English Language Arts,
Level D.

RESEARCH-BASED PEDAGOGY OF THE Measuring Upe PROGRAM
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RESEARCH PRINCIPLE 4:
Multiple strategy instruction

Reading skills that complement

and support each other should be
intertwined, rather than teaching them
in isolation.

RESEARCH BASIS FOR PRINCIPLE 4

The National Reading Panel (2000)
writes, “multiple strategy instruction
occurs in a dialog between the
teacher and the student. Students are
taught individual strategies when and
where they are appropriate, usually
through modeling by the teacher.
Over the course of reading a passage,
several strategies may be taught in
conjunction with one another.” The
NRP recommends “coordinated and
flexible use of several different kinds
of strategies.” Considerable success
has been found in improving
comprehension by instructing stu-
dents on the use of more than one
strategy during the course of reading.
“Skilled reading involves an ongoing
adaptation of multiple cognitive
processes. Becoming an independent,
self-regulated, thinking reader is a
goal that can be achieved through
instruction of text comprehension.”
(Brown et al., 1996)

RESEARCH PRINCIPLE 4 APPLIED

We apply Principle 4 to all Measuring
Upe instruction, from reading, writ-
ing, and English language arts, to
mathematics. Measuring Upe lessons
integrate skills and occur in an
instructionally relevant context, not
skills-specific and not conducive to

isolated single skill practice. Lessons
cover one or more Grade Level
Expectation. Applying Ideas activities
at the end of every chapter focus on
broadly based, higher-order thinking
skills and cover multiple standards
and Grade Level Expectations.

See the Appendix for a sample lesson
from Measuring Upe to the Michigan
Content Standards and Success Strategies
for the MEAP, English Language Arts,
Level G.

RESEARCH PRINCIPLE 5:
Use of a wide array of print

“An effective reading program exposes
students to a wide and rich array of
print and goes beyond the use of the
basal . . . to include a variety of materi-
als both narrative and expository,
providing experiences with children’s
literature.” (Zemelman et al., 1998)

RESEARCH BASIS FOR PRINCIPLE 5

Although instruction in basic reading
skills cannot be ignored (Snow, Burns,
& Griffin, 1998), research on reading
development widely supports that
the development of vocabulary,
comprehension, and understanding
of genre cannot be separated from
reading authentic literature. (Macon et
al., 1990) The “balanced” approach to
reading instruction recognizes that
positive attitudes toward reading
usually come from reading authentic
texts and that continuing to read
varieties of literature (in the broad
sense of the term) may cause readers
to sustain an interest in reading
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through the upper grades. Literature
allows students to explore language
more fully, to expand their vocabular-
ies, and to encounter written
language with more enthusiasm than
skills-building alone. In fact, even
“reluctant readers” or those behind
grade level show significant improve-
ment when they can explore texts
that are meaningful or interesting

to them.

RESEARCH PRINCIPLE 5 APPLIED

Reading articles about different

for the MEAP, English Language Arts,
Level G.

RESEARCH PRINCIPLE 6:
Learning mathematics from
multiple perspectives
“Students develop a much richer

understanding of mathematics and its
applications when they can view the

same phenomena from multiple mathe-

matical perspectives.” (NCTM, 2000)

RESEARCH BASIS FOR PRINCIPLE 6

cultural backgrounds can first be
used to provide students with experi-
ence in personal expression and
understanding, established in the
interactive lessons, discussion, and
writing opportunities that Measuring
Upe provides. In addition, Measuring
Upe provides practice in reading
authentic literature, including a
broad range of diverse multicultural
passages. This is designed to ensure
practice in a relevant reading and
comprehension or language arts
context, and to provide a multifac-
eted approach to teaching reading
skills in different textual structures.

Consequently, the opportunities to
tell about one’s own culture and
sharing other cultures—an aspect of
reading development that research
has shown to be critical for children
and that is valued in the Michigan
Content Standards—abound in the
Measuring Upe program.

See the Appendix for a sample lesson
from Measuring Upe to the Michigan
Content Standards and Success Strategies

NCTM explains: “Mathematical ideas
can be represented in a variety of
ways: pictures, concrete materials,
tables, graphs, number and letter
symbols, spreadsheet displays, and so
on. The ways in which mathematical
ideas are represented is fundamental
to how people understand and use
those ideas.” The notion of multiple
perspectives grows out of social con-
structivism (Gergen, 1995) and builds
on the related concepts of metacogni-
tion. (Schoenfeld, 1992) Flexibility in
choosing the appropriate representa-
tion is important for learning to solve
unfamiliar problems.

RESEARCH PRINCIPLE 6 APPLIED

The Measuring Up® program allows
students to use current mathematical
understandings to solve what might
at first seem to be unfamiliar prob-
lems. In addition, working closely
with the program allows a teacher
added insight into students’ current
understandings and potential misun-
derstandings. Having students “talk
through” their understandings of

RESEARCH-BASED PEDAGOGY OF THE Measuring Upe PROGRAM
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problems—and the ways in which
these problems are like or unlike
problems they have encountered
previously—can help mathematics
learners use a strategy most
mathematicians themselves use in
approaching an unfamiliar problem:
Students can be encouraged to repre-
sent problems in ways that make the
most sense to them. Thus, students
will be using “real” mathematical
techniques for problem-solving,
teachers will gain additional insight
into how their students are thinking
about problems, and students will
have one more tool for approaching
the mathematics section of the MEAP.

Measuring Upe incorporates guided
instruction, modeling, examples,
application, and test practice into
every lesson, so students become
increasingly aware of the connections
made among various mathematical
topics. Application activities are
presented in an open-ended format,
whereas test practice activities match
the MEAP format.

See the Appendix for a sample lesson
from Measuring Upe to the Michigan
Content Standards and Success
Strategies for the MEAP, Mathematics,
Level H.

RESEARCH PRINCIPLE 7:
Guided writing

The combination of frequent, clearly
purposeful, guided writing is more

beneficial than frequent unguided writ-
ing and occasional guided writing.

RESEARCH BASIS FOR PRINCIPLE 7

Sulzby (1992) concludes that even in
the earliest stages of literacy, children
“can write and should be encouraged
to write and share their writing
frequently.” Langer (2001) points out
that “in the most effective class-
rooms, there is a high level of
engagement in challenging literacy
activities, a web of interconnections
among tasks (so that writing, for
example, is often related to what is
being read), and skills are taught
explicitly but in connection with real
reading and writing activities.” That
is, where writing is taught frequently,
purposefully, explicitly, and as a
process for real communication,
students become better, more self-
motivated writers.

RESEARCH PRINCIPLE 7 APPLIED

Throughout all Measuring Upe work-
texts, writing opportunities are pro-
vided as often as possible within the
application activities. Lessons always
include opportunities for open-ended
writing. Specific writing applications
in Measuring Upe are further guided
by purposeful prompts, prewriting
activities that involve creating
graphic organizers or outlines, and
sequences on revising and editing.

See the Appendix for a sample lesson
from Measuring Upe to the Michigan
Content Standards and Success Strategies
for the MEAP, English Language Arts,
Level D.
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RESEARCH PRINCIPLE 8:
Mathematics and citizenship

If they are to become more productive
citizens, students must learn to value
mathematics and, in doing so, learn to
communicate with and use mathematics
to reason and solve problems in their
daily lives.

RESEARCH BASIS FOR PRINCIPLE 8

The need for a fundamental under-
standing of mathematical concepts to
function in the twenty-first century is
well-known. If students are to devel-
op a deep understanding of math
concepts and use them to solve prob-
lems in their daily lives, it is impor-
tant that they use the knowledge
gained from math in other contexts.
A common result of learning math as
a set of concepts and procedures is
that students can answer direct ques-
tions about content but cannot apply
these concepts spontaneously in
other contexts. This problem was
identified as long ago as 1929 by the
seminal mathematician, Alfred North
Whitehead, who called this kind of
knowledge “inert knowledge.” To
overcome this issue of inert knowl-
edge, it is important for students to
solve math problems in real-world
contexts, integrate math concepts
with knowledge of other academic
subjects, and become active in
solving their own problems.
(Cognition and Technology Group at
Vanderbilt, 1997)

RESEARCH PRINCIPLE 8 APPLIED

Students encounter various and
unique mathematical word problems
and puzzles in the Measuring Upe
mathematics series; these problems
reflect real-world situations and cir-
cumstances that students have
encountered and will encounter in
life. By incorporating mathematics
concepts and ideas into real-life situ-
ations, students can more easily real-
ize the usefulness and application of
the mathematics lessons, thus
increasing their level of interest.

The more a teacher can use these
opportunities to help students com-
municate understandings of problems
and solutions to other students, the
greater students’ abilities will be to
engage in and solve unfamiliar prob-
lems—whether on a test or in life.
And the more practice students have
in explaining their thinking, the
more they will come to understand
mathematics as a language for com-
municating quantitative problems
and their solutions.

See the Appendix for a sample lesson
from Measuring Upe to the Michigan
Content Standards and Success Strategies
for the MEAP, Mathematics, Level H.

RESEARCH PRINCIPLE 9:
Test preparation

Teachers are responsible for teaching the
skills, knowledge, and behaviors essen-
tial to answering test questions, as well
as preparing their pupils for the formal
assessments.

RESEARCH-BASED PEDAGOGY OF THE Measuring Upe PROGRAM
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RESEARCH BASIS FOR PRINCIPLE 9

Gulek (2003) writes that adequate
and appropriate test preparation
plays an important role in helping
students demonstrate their knowl-
edge and skills in high-stakes testing
situations. Becker (1990) conducted
an extensive meta-analysis of the
research and concluded that, on
average, helping students understand
how to approach test questions can
help increase SAT scores. Sloane &
Kelly (2003) write that “Students can
be effective instruments in their own
learning if the teacher is clear on the
learning goals and the students are
informed of their current perform-
ance and given clear steps for reme-
diation. . . . The task for teachers is
to know and understand their state’s
standards, and then translate this
knowledge to continuously help
students learn and self-assess to meet
those standards.”

RESEARCH PRINCIPLE 9 APPLIED

Working specifically through ques-
tions (“What, exactly, is the question
asking?” “What kind of answer will
you be looking for?” “Why did you
choose the answer you chose?”) can
be a fruitful practice in reasoning.
The cognitive skills required for
understanding and answering test
questions are higher-order thinking
skills; making these skills overt for
students can improve their under-
standing of the many tasks in their
lives that will involve reading and
answering questions, well beyond the
demands of the MEAP.

To this end, Measuring Upe provides
assessment activities embedded in
each lesson of the student worktexts
and Diagnostic Practice Tests (DPTs)
to provide practice on applying cur-
riculum standards in the format of
the MEAP. Each question in the DPTs
is linked to the Michigan Content
Standards, objectives of the MEAP,
and Measuring Upe lesson so that the
educator can provide targeted direct
instruction for those areas that are
weak. This means that teachers use
Measuring Upe to help students
become familiar with the Michigan
Content Standards and experience
test questions that resemble those on
the MEAP.

See the Appendix for a sample lesson
from Measuring Upe to the Michigan
Content Standards and Success Strategies
for the MEAP, Mathematics, Level H.

RESEARCH PRINCIPLE 10:
Formative assessment

“A major purpose of evaluation is to
help teachers better understand what
students know and make meaningful
decisions about teaching and learning
activities.” (Zemelman, et al., 1998)

RESEARCH BASIS FOR PRINCIPLE 10

Assessment comes in two forms:
formative and summative.
Standardized tests like the MEAP are
summative, or testing that occurs at
the end of a given amount of instruc-
tion. Formative assessment occurs
throughout a unit of instruction;
because it occurs more frequently,
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and because its purpose is to inform
further instruction, students receive
more immediate feedback on their
learning. “Formative assessments . . .
are essential. They permit the teacher
to grasp the students’ preconceptions,
understand where the students are in
the ‘developmental corridor’ from
informal to formal thinking, and
design instruction accordingly.”
(Bransford et al., 2000)

RESEARCH PRINCIPLE 10 APPLIED

Together, teacher observation and
Measuring Upe Diagnostic Practice
Tests (DPTs) enable teachers to
define and implement a Personal
Prescriptive Path™ of Instruction
for all students, no matter how
diverse. The Measuring Up® program
also provides teachers with the
opportunity to document how

they are teaching to standards and
evidence of their students’ learning of
those standards.

In addition, students’ approaches to
and solutions to questions provide
teachers with extra information
about what their students know and
how they think. Tests are designed to
provide information; working
through questions in the Measuring
Upe program can provide a great deal
of information for teachers about
their students. Seen in this way, the
Measuring Upe program is a powerful
instructional tool for informing
classroom instruction in ways more
profound than simple “test
preparation” could do.

See the Appendix for sample Diagnostic
Practice Tests from Measuring Upe to the
Michigan Content Standards and Success
Strategies for the MEAP,

RESEARCH-BASED PEDAGOGY OF THE Measuring Upe PROGRAM
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APPENDIX

Correlation to the Michigan Content Standards
and Grade Level Performance Expectations

This warkhaxt & custamized fa e Michigan Contenl Stondards for English Lenguoge Arls
and will help you prepare for the Michigon Edurationad Assessment Program (MEAP).
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Correlation to the Michigan Content Standards
and Grade Level Performance Expectations

This warkheat is customized to the Michigan Content Stondord's for English Longuoge Arts
and will help you preparm for the Michipan Educalional Assessment Pragram [MEAF].
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Correlation to the Michigan Content Standards
and Grade Level Performance Expectations
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APPENDIX

RESEARCH PRINCIPLE 2: Measuring Upe to the Michigan Content Standards and Success Strategies for the MEAP,

English Language Arts, Level G, Lesson 20, page 140

Focus on T A N Responding Creatively to Literature

Michigan

Content

Standards E92

ELAS.1  Analyze and eaplain the mieral message, thame, or central purpose of ol or weises e (eplol o mlered)

creale A desper inderstasding, e 0., garticpaie s scenoheide o, petiton for cianpe, fansom gerspaciies
ELAM0.E Mmiegrate mutiple methods o respoad 10 oml and whitten [est, e images, mullimesia productions, drama and
display for a wider audience.

The wwerits and characiors from good ssones can ive on n your head long after you
finish reading the stanes. It can be fun o respond creatively to literature,
Respanding creatively can mean drawing an llustraton of & favorite scene fram the
sioey, it might be wriing a poem ar short story about what happens 1o the characters
after the story ereds. Activities such & these can help pou beiter urderstand the hemes
ol the likeradurs

Guided m‘ Directions Nead the selection beloa Use the |:|m-.|.|:i-|n'. in the mangin fo
Instruction gudche v veacding,

140 Engiih Lirgdosghi L, Lirsal 4 Eopmigl s sl Viasriel |pe f Ihei W2t Coriliarid Slamdaiils

The Jar of Apples

Apply |ezmans mamed tmm glabal themes, universal rhs, and prinziples wothin and acioss oral or writEn s o

iy Irene M. Watts . Cuided Questions

T oor kdteken, there's & wonebemn taldes e\ Elirdy o il rs—aonh

o T e e Ma, aend cane Tei gaoi,

EI Ml st ab one ergd ol th\Wble, 15 o e axidd) EX wreEe o hmnre's pa ot e

i i i il
hetwren heer apd B 1 Qo to Deciat| P Gatl [ |'\l|.n1'. Paks Daginnireg @l §hie Say

it B i i B0 likwke Tedr s s S e LI NTRH |||||l_§ Hlimii

EX Every negee e vk Qo Dl aml wait Tor Bl frain fo

st Wikt ety thie Srehby ofde Pa's gonnn fis adien e comes EX wry does limmy e awnie

4 vl
licarrsee, Wikt o Bl sound of his work boots drppang on the i ke

'~-||.'|'\I |'\l'| the kddchen door, ol his soiee cxllione, “1 i bsene ™

I':'.I'I':| idelel, as B Die e, | stare ab e swanilive anel ihi
curtnins Ma vl Trom il oy 2gcks,

Every niglil, te brin gues by, Boscurs rmetling, ghasth
whisthe sumcling in thae ey |'-1'J.|ri|- mighit. Sanetimes Hie brain
sl 15— loar s vlsies [16 eraning Fiisine, Wed mloe, nob vl

Every nbalit, Mo ooimes 1o Bss e o -.I--::I-_gl:r— il 1lwe
Lruun = (o by, Shaes B Disia mimg L, "4 ba ah Gl Wi [ Il
Bue D sown Myl Tor Tlambesgiving” R iy do you think Jmmy

Houw can 1 be Hambdul sathoue oy par' #haels in his Fead

E1 gu fo sheep with th sttt ol frain whesels in my hesd whEprTo, " Manne

weliispeering, “ M tomwsrmaw, mvbe fomeerow:” I'I"':'_-'l-'-'-_'_"-lrl'-r
. tomorrme * ]

Thee smed] of coffee wakes e, | rom dwto s Eigdien, Thiere
liee i 10 Nifts moics omibos leds slioabibers s E|r|'||'||||lu R HTL |
[reim v wrighit. ™ Hlenw's teme busy™ Yo 'vee gt e san g | i
barshy [k vous L[ Ao EX Circe the venrd that tely

EI His |:II|~ it Chwam, @il | stager ab thse bwn soucks o ghie wihtal Jimery Iriey Do reail
tahile. Cioee sas FLOUB—I ks that words § ey veadiog the :':""_""_l':f:_“':_ "I'_’:'I': 1_"_':_"" B
ol S-U--Ac L Pawhistles admizingly aod winks ol me ";vm:lll e i

Wz andd D've heen |1r.||'l:|n.'i||-.: e letters must des. 1 con st
Max llll'.-bﬂ'lj withi i sl afoesn 't sy no wlsen Fa li|'lIII|L||-\1 it Ina

ol g [ere s welidlie snmir o e Dinediil 5
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RESEARCH PRINCIPLE 3: Measuring Upe to the Michigan Content Standards and Success Strategies for the MEAP,

English Language Arts, Level D, Lesson 16, pages 129435

30

“: !III ; Analyzing Character Motivation
Content '
S.I.-M ELL B.2h Bnalyye namairse et for trais. aciions, asd maikabions of characiers

The way an author develops the characters o a stary & called eharacterization
Azaders get to kraow and understand the characters by cbserving
wihat they do
wihal thiny Sy
what ather charactars say about them

horey other charactess act toward them

You should alse "listen™ 1o the diabogue, or conversation, between
characters in a story, Motice both what the characters say and howes they speak 1o
each ather, Al of these details help you discover a characters motivation, o
the reasons why a character acts a certain way.

Guided Reading Directions Roewd the seloction 10 low, T e the gpuestions in thae AN
Instruction Len j_’.ulq]l:' VORI |1|'.'|:]|'|I|!_l..

Qream. an a l. -3 - Guided Questions
by Terri - mderson

The truiler daor clhst softhy, Annalisa elaneed
thresh the svindow i s her brother, Harrson :~|||l|l|||','_'
ol [ Tis earke momiing mn

1 | "'||I|L_|||I-\..| 5'-||"q,'|| this sl sowers up |||.||_||'r' |‘||'| hin “ Think about the

; sptting. Where and
when does the story
rrmings. Tl had been oo strone sonner sinee hes was o little take place?

anel thowelat alwnat Huarrisons ronning oo Hais ehilly Oectolaer

Liow, Bl mew b s ome ol th Lo liigly school munners in
Mew Mesico, Horrison's eoach was looking into scleliships
for lim 1|I-||.||il-\.| LI||'|.'. |_||;|_| Fliirmiscs sie r|'||l. il :|_|.l||'|| il
e bo el

E3 Anmalisa b dresms of Ber osmn, Even ||I||II!_-'||| sk E3 What 5 Annalsa’s
wirs only ten, sl beliesved that sle. oo, bad the potential to dream?
b= i eweellent rmner Somediy shie dosmed of havin thie
stremetl fo tradn ||lrll'.:hil|l' H e s

Amaidisss e tor rom adonn® Else it draiils oear thedr trailer
it Moy Lake, She ram for the shieer plesans of it—o frel
L hresard |r|l|.'|a-{ as b moed wp the Aliigh rlu.'lx.:- sl trila
Sommedines she'tl spry i lomg-cansd juckrmibhit eMorkesly

||;|I'[|||g HI o LE S ‘.?u' -_r||'-|||I|||| ;||||| "1|h' '.'.||||||| okl | | L

Poopiog Potdishing Group CofmAng 1k i bogal Chiogmier &8 Lilraiug, Doene, and Craf of Langunge 138
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Lesson 16

Engliah Langesge da, Levsl D Capsng i= ilagal

Anakynng Creracier Motration

Althneeh Annaliza neveer waan the mace, she = thoe vhe
rahhits were challenging her to mn Faster, to realize her
ihresian off nunning with ber hrother,

EX Ammalizs kept her nunning w seeret froan hee hrotler,
Sl waas alvokd thak she condehint oabels Dis sbde amcd U she
wasth] by b o mugsaees g0 B Thie lust thing sl wishisd o
dlo wens b nterfene with Harrison's trudmdne. 5o Annadiss
comibinmes] bo sprind up anc dosa the trails oear ler Gunilys
traileer, bt mever in Hurrisaon's siglst

X The weekeaid was approsie g, anel Anialisa looked
{orwsire] o lser F.IIIliI:I.'.‘i 1ri|_| (1] "p|5.i|1|'ru ke, Memar Mlasxioer, 1oy visil
Gret-Dnnidmather. Father's ormcdmagher lved ina
eranlitivnl Massepo himsm with an eathen loor, eaen sy

Fudher ard Unele hod bagle @ sonadl toms-mosn hoo®e Tor b

neartsy, Coresl-Crandnmahe e lad Breg® Tk s b D se O Lo e,

bt shie sagicl sl Bels mmowe cedlartabiliin bealil b,

Ill"-ll-'ll F!'.i!.'-‘- CATIRT CAINNES WL SR ‘l|||-|' i:l.llllll.
saquersset] intg tlaeir greda ok and nvadead out oo the bk
roests tomnrt] Shipronle [Thie S s alresdy setting i the
sl il thee el moets of e anesa ghsved fis thie silanl
stresbs of orunge, ned, pank, and perple strstching aemes the
sk, I wans aharks by thee timee they armved ot Great-
Cerndmasthier’s L

Srimilisn spHeT thie lesdbrvime LT T ||||i1|:3 e with
Grreat-Coranadrsthier:.

Later Corent-Comndmasther foesd some Navajo bierh tea
el rmintton stesw for dinner wlidle Annalisa mised the doigh
foor Ier Eavuariter Eresad—1Lry bl

Slorady wned opuicthe, Anmibise started o gell Great-
Crrandossthier about laer runaiog. She explained Doy sl fell
witly her hair ﬂ:nnu. in thes svimid and Beer strong I.-!_||5.; pranprng
sl her beesrt fedt it woonld st The words nushed out, and
Anialisa’s e shione with escibement.

BB Creat-Crmdmother sob very still, listesing, When
Aoiiabisa Hoadly fknishesd, there was a twinkle in Greal-

Cirmefmethers o Anmudisa wasn't Hee only one with &

-:l:ﬂllﬂuuﬂ-.l|

X Annalisa i afraid she
will bovther hes brothar
and b oot Fils
running. Underina the
winrd in the paragragh
that means “a bother®
or “a pasL.”

E3 Find the waird hxran
and circha it. What is
a hogan? What
cultune does annalisa
come from?

X Wy doss Great-
Grandmothar think
frnalich®s drisam s &
good one?

llepsariigd 1™ in Sae Michigan Dondent Sandords
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seeret o share, Creat-Corpmdmother spicd, When she was o
simall gird, shie bl abso Gisigil jioy im ||:|.~|||I|:-|.'I L aiiel dlewais
e meesas, She b been prond fo be the fostest oF all the
girs in the Emily, “Keep trving to o faster aod further”
shie b Asanaidiza, "I o oo drean.

Corent-Corngdmother drear o i with her fineer om the
ebirt floor o sl Avmalisa an obd goat tall teat el toan
ennrmnne red mck on thie gide of the mesa, Yeors wen
Corcat-Comndmiotler Tead run te this very spot sdth all her
consins, Anslisa stockied the mage She vonved (o wake up
with thie sun and mke the joemey o this special plice

Thwe sowiisid of the ald roster coming omside e doo
wnke Anoufise 1t was .J||'|'.|||'.'-:5'|:l.'|i'-_'||l. Soemlisn felt for boer
shioes anil her saeat sult and sloepily keft the hogey

3 Soanedwnw, koo Uaad it wies @eat S s U lsens
ovams speia] plice made this ot G ereit foom| my ol
Annsaliss prshed dorStrigh g blae K\ dwiy froby her face
] prrvsseeel o g thie s

HI||||||-II|I. lel |H-.|m 1 w‘lﬁl'!'-q.'. H:*Irll| |H'|“-'-I- ||I'I'IH| e
o Liadl, Aoosalisfedieel Der breath oo blsek-hagred young
man ddeftly climbesd the resmaining steps to the special rock,

Tt was Harrison! She Gkt even heaed ldm betumd ber.
Cinly '.|:|1_'|||I|:|' winslecl, b esisec] himnaed§ ot o sosooth section
oo the sanily redd poeke. Hie voals 3 imoient o Sy thie h--.||||:n.
ol Wi e Belosy ledon, Bhen gromed koodngly af Aainodisa,

“Wenr've hisen L:I1"|1i'll:3 i zeeret, ittle gister™ lie fenued,
“You're s snefocded as o mountain goat on et recky trall
Hr adie] wom ever Bl ghis great place?

Harrison smdlisd as slee ok hisn Crest-Omndosesthiers
seeret, Then be sid, "Why doa®t we min back together?”

EX Annudisg sl ||||;'r|'-i|_1. as sl und Fprison sdarted
dhevorn, quickly pecking teetr way among the slippery rock
lewithioleds..  They v in o chatlunic stide, el one
-'Ilr-rl'iﬂ:_: thi coapphy o thi othier, Ill::‘lll":-. Ammalisi kel the
sy to U hooggan, feeling as frec-spinted and swill as e
o] Friend the jnckrabhit,

Paopdes Pubkehing Graug Copyng B gy

Lesson 16

- Guided Questions |

[ Annaliza shares a

far har?

the s1ory?

Chiogrii 3+ Casrnd oned Crafl of Langusagi

common heritage with
Giral=Grarcl retbes
Hoew does this make
her run moee spacial

EX Why doss Annaliza fesl
wr happy at the and od
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[T Arohong Craracier Mothation

Apply the
Michigan

Benchmarks Chubhb
by John Milter

Tivnny witdhesd to sl A cobd wind Bhew el hasd, dry Bsves up in hiis T,
Theew stowyz, bk e ibeessl thaeir smell Thiey remimcdeed him e sumomier whien bie and his
i anel alad weent camiping Hi hiaid beswrmed tie :1||;||||'\-i sl pames ol all of
Heemmn—the svesumome beuves, thes ok lessves, thie aple keaves. He liked Jeming things

Bt Timry diekn’t bk being the new kid ot schond, His |.i||l||:|. had mowed to
Bicharoml just & wessk ago, Hie ol nevier see bis old Srieads smon. Weoald e
imiake ary niewe ones = Hie Felt a1 strange acles inside his chiesg and thrmat, He beman to
s clutelsed his lueh bag so be woabldin'i alroAi

Whiens Dae walkes mnto the o, Ms,_Laonsomn Goas already mallang te thie elass.
Hier vobder wig o, b warmo st Sies

St wilkee] onveer bagluion i poai died g Blabk Sevrwronnd hiwe She said
N chilfren, Rant AU vinto willeome S mny Gates. At reeess, 1 want von to
spwerac (o Loy, o) Bl Koo W rd gl R s Bie's i vonr class, Tlinnm® She
proinecd B vy o BeQide e windows, "o tuke that empty seat bobind Clarence,
You can fgut vesr Tunch bag wider
vour senl.

Severil kids rigeded.

He sat dhoswnn and looked
aroaed, He was thae sronallest kid
in ||||' |"|||'n.

Everylsocy apencd theis
math hooks: Ms. Jodimson said, "Look ot et cane, Who knewas the missasr™

Ty skicst v his leaoel amcl salel, = Tlidrte-pe”

Cliremeee tsomesd] aromomed aned bookead st Lo

s Illllll‘ﬂ-'ll sabed, “That's rlﬂllr Tlllllll{.. bt |'|||-:|u- wadt unti] 1 el on v
[aeltires vemn answer.”™ Shie booked around the poem. *Nest et

A b kil in the bock of the room raised his hond, His foee was rosmaed wmsd
thibck. It miade Ty thilnk ol the |'l|:.! it |si- s Last sivimmicr.

Nes, Cliabb®

g |"||IT:.'-~|'l.|'I| ]

“Try again,” Ms Jolinsen said.

'I"ili:r-luu'

133  Ergish Langenge Ay, Level 0 Copsng iz iegal Slewsaringd 1) ip T Michigan Sonsem Sandonds

Directions Read the story below. Then answer the questions that follow.
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Tiemimy wus |||-."||||l_r| to nswer. Hae l.'|'.l|l'|||1.! hls jllll'll'\-ﬂlll b1} |.e|v.|_' ||i||| [ '\1'||||| U
iz Bl "Fortv-eight.” He looked ol Chabb, The beas face Bamed ved. His angry
Fremarm seemmed to semeam -:i||-||.||:.'_ as il somenne wens '.l.'||i]'||1i1|; Uhauhh for st
kmewing the wnswer, Suddenly, Timmy felt swl, It most Bt oot te ks the
arswer, s thooglat,

M= |||||||u':'|| |-1:|u1'q-:_| Timn's avseeer and waid, “Anwhody =lset

O el the gids caised her band. Everybody else was noking al Chalib,

Yies, Marenmef,

Tl e kil vk, Bt B shiesidedin'® Bawne annsaweresl.™ She Jooked st Chulsh
and saniled, But Clinbds dido't sosile back. He mde o Fist at her,

At free tiane, iy went outsiche amd st amsniz the keaves aronmd o vonme magde
trowe, Hie wateled e other kids pl. Their ved and Browi and vedlow jackets—aml
thesir Eansghing vosioes—ew arommd the schoolvard as thagleates hand eardier,

N gt sk fo Lt Bt at besist Db Bmed aGes ngmes; Chubb and
Cloarenices anel Marpanet,

Al ool i sididem, @ whiokt Qeoeal OF kd dhnels |||! i o erele T|||-:|||:-. T e
ter Fionel ot it ppenilag WY snellhe Squeesed into the pack. Twe kids
wrere milling s the wisi ] figlyiing

He heard Clardnge sas, "t thats shiat T leand, 1 swesar it Margaret tolid o
tlant Has pesw Bpplasticl it

Clabbe saiel, 1 win't stupicd like s pig” Chablowas pounding Clarenee on the
ehiest aned arms. He said, "You take it beek.”

Marguret bold me he said i

Margret selled, “That's shit Janke said.”

sorebocly yells], “AlL T said was

snddenb tlse |'|1|||-||1|| was yelling, “Aldoht, Thats enough, To my office, Both
ol you High tliis minuite. Mow”

Back in thie classroon they practiced reading sloud from their geozmphy book, A
teackiers b came s abed Margaret to come with lee. A lithe while Liter Mt
and] Clirerice o back, They sab desni aned gpuickhy prlled ot thee geograpdy books,
Ty diclin’t look st wivbody Clinhh niever dicd come bk sl THEHTENE

At lunchitime, evervbody walked single file toward the cafeteria. Tinmy longot
his Jumedy Boeg anel ran hack oo pet it When be camee oot of thee rmoom, he walked
dhomvm the Diall wfter thae ks, Dot (hees'e] alresady ok iy Tis thie eafisteria, Nobody Dl
shiervns lisn swhiere it was. bad he kaesw he eonld fiad it

He turmed o cormer and came oo room thal had a swide oloss window init

Paopdes Pubkehing Graug Copyng B gy Chiogrii 3+ Casrnd oned Crafl of Langusagi
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[P——y  Anohong Creracter WMothation

It wis as wicle as the moom, He sase Chubb insiche sitting in o chair beside a door
that lisd to another oo,

T'|||||||:r syl imside, We s, “ Arent YOI R et ek

Clinhb Froswviml. Hee bie his teeth topether. Hie looked mid

Tirmmy saidd, “Your fells puy for your Jonch®

Clubh olanced ot him and sl his head

Tanwmy saied, “My chadidy's just skarbesd aonew jols, so 1 Basse to briwg, oy lunels,

Chubb said, “My asld man ain® got 0o job,”

“Whatres vour linbic |l:|.'.._'"' 118 o e 61"

Win b oot anee

Tirnmy opencd ip lis, piallesd ek hiis st Ltk
sanchwicls and luncked it tossard Clanble "T Jue o apple b
Vo rather lpve an ||1|L'|4-"

Clinbb dichie ssna

Tarmmy shirves] e sanchasig® b BB ingd,

Clhiublb bk & Dite i |h'::‘n b ) T

Tanngaregoulbee, Qub Tnis\apalet aisd bid Sk i

Thegzut e b Ser @ ipiniter o

Thaa=in, Thimanyy Ik Tvier il | |||||||| His & s sirire el diied l||||l|l|||-,'_. |l'|‘. |||1
s clarpped-tahithy pronmd his chedos e was frving ool fo ony

Clhubb finished the sandwiel and sat stll for o Geaw minutes. He said, T aim’l
ol s frivmls.”

b it sovy, Yo have one novae ™ Tivmmey sanilesd st bhim

bl Clanble smiled ek,

L. Whint 15 the conflict that TL||||||._'. st Dl ?

2 OWhao shares Timnmes ||-|'r:-|||4-|||'.J I ot wepes®

i34 English Langgage Arts, Level D Carsng i ilegal Nlermuriigd 1™ in $ae Michigen Contert Siand nrnds
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Paopdes Pubkehing Graug

|

- Wichigan Gonlest Brandaad § AN chudares will egplons and use the chamcianishics of dittarest ypes of fsds
L agsthelic elamnals, and mechanics—incluging best struciore, Igueatiée and descrigtive languapa, spaling
P

puncizsang, and grammar—is omsinicl and mmeey meanng

ol i

Directions Mark |.r|:||_'r the BEST answer for each |:|'|uil|J:||u—|.'|'|H|1.1.' guestion. Fill i the

circle of the answer vou choose,
Which sentence does NOT explain why
Timmy ia sad during his walk to school?

(A} He is starting class in 8 new school.

wr

He will never see his ald
friends again.

-

£} He will mizs his father who must
work in another town,

.E:EJ

He worries that he will not malke
new [riends,

What mistake does Sy pfage?

(&) answering math
questions incorrecily

(B} answering gquestions
without permission

£} making fun of the answer given
by Chubb

@) refusing to tell anvone about
the fght

How are Timmy and Chubb alike?
(&} Neither boy has frienda in
thia achool,

=y
!

Bath hovs have trouble solving
math problems.

I-I

Margaret likes to tease hoth of
the boys.

@ Timmy and Chubb are too short to
play games at recess.

Copyng B gy

d.

i.

Chubb dislikes Timmy for all of the
following reasons EXCEPT

(&) Clarence begins a fight with Chubb
by repeating something Timmy was
supposed to have said.

8 Chubb-tglieves that Timmy said he
was = upi like a pig.

B \Chubb s afswers were wrong, hut
Sy s were right.

(@) Timmy made a fist at Chubhb.

Timmy shares hia lunch with Chubhb
(% hecause he is afraid of Chubh.
hecause he knows Chubb likes

peanut butter.

1
Lk

(o}

T} asa way to become friends.
5

as a way to get the other students
to like him.

Answer the following question on a
separate sheet of paper.

Think about a time when vou did
something that made vou leel better
when you were down. Compare your
reasons for doing what you did with the
reasons that Annaliga ran or that
Timmy shared hiz lunch with Chubb,
ive specific example: or details from
the ztory to support vour thinking.

Chigrer 3 + Garng ond Crafl of Lengesige 138




RESEARCH PRINCIPLE 4: Measuring Upe to the Michigan Content Standards and Success Strategies for the MEAP,

APPENDIX

English Language Arts, Level G, Lesson 11, page 76

l-'un:u

Michigan )

Content

Lesson 11 Theme, Plot, and Conflict

ELA 1.3  Construct pemaralmines from key ideas in aml and writtos e

Standards ~ ELAB.2a Analy?e emidions. reactions, and tensions among multiple characters and meplain how they comrizule (o @e plat

in a wariehy of pEnew, 6.0, Tigums i higmrcal iesior, suspacts in myshery, Bizam chareciars in scioecs Sefice
ELAS.1  Aaabyze and xplain the meerall massage, ihamn, or conlral purpases ot oral o weiman bod (eplct or isfermd)

& thame i the deeper meaning of the story. It is the ingght irdo Ide that you gain
aftar reading about the ctharachers and what happens o them. Sometimes the theme s
slabed directhy, Bul mane odben it is b=l toovou 19 inder

Suthary camfully struciure their siones. The plot is the pattemn af action in the storg
Lisually thie story begins with the man character fadng & conflot o prablem, that
Aeedd 1o be woked or & dluabon that needy 10 be dearsd up The point at which the
euEnds come o a head or reach their highest pomit of inbersity is called the diman
Thiee paind &1 which 1he cantlict is solheed 15 calked the resalution

nlm Hmlm Dirweetioms Rl the seloction el Usedl - ||||‘-\-||||:||h Iin thie FInkTLRT Ei
Instruction it vemir resnding

TB Engrah Lirgdosgdi dita, Lirsal & Copmigl i ikl Nhasiniel g 16 i Mach glan Sontand Sbmlends

The Pumpkin #n fro. Pim v Lree - Guided Questions |

Iy Diariearrilailey Srand

W T [P e | IIII'=I :_|.
My sturs!

Wil vy lool e That”

Hattie '-!||'||1 | threneely the eroosl. Whint wus ll the
vl sl ¥ SEumslie i |.-|'J'|l'_ sl |r:'|'||'\-| | b in
Pk annd b=

Thaere, in the storelomt, st o pumpkin, Naot the eepads
land ol |1||||'||'-|.||'| that grsa im bier Po's feld, bot o -..:||-'.l'|||':
proemvpskin wiih w face

It gl ||I|'-'\.r|;|||.'|.? s B evies gl nosis g sl saidllaoe

prionihi, ] g ol fisside ol Mcke: e s e

KN A sign said Jock-o-Jangern, Hottie gigehed, Lnigja BN iiow dud batte react veher

i e Tha 1

tast—u pumpkin numed Jack with three erooked feeth! 1pnT
*Cone=es whint [ sew'™ Hutte shanstesl, momnimae ints thie lam
“A amithe |_||||.||'|LI|| puiimiel _I wek-a -limtml”
Wl o] Pan Bl 1. I-||||||i'~\.-;'|:| ey B0 aboat Bead alfl,”
R bt psked, "Clin war paake o juck-o-Eatem ¥
EX Pu showk lds head. “The J"||||||1|-:|:| Mlam broen Pimey EX wihat vas the conlbct
Creak 1 eximnimr dnal bmmorrrne Saye le hins @ shiwe st T bn T rehveeen Hatlie and |

|-.|'I_l. ||||||||-'-I|| Wity iy 11 TR u|l||| |".||du|l_r|'|

e g e, Hulte Belped Sased e e, Glliog thesr
pliubes witlh lseans woml corm boremd

Pa rubbesd s hedly wod prenwled like o angry biear, Bul
IHuktie alsln’t |.|I||_l||_ Biesr pnndmiel sl oo |'|I|I|||:-]..II'\.'E

Lot e b 911 fuisd e ke |'|"_:£l'l| “*PMogsr ¥ *

=L
-y
wr Py
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RESEARCH PRINCIPLE 5: Measuring Upe to the Michigan Content Standards and Success Strategies for the MEAP,
English Language Arts, Level G, Lesson 13, pages 87-88

APPENDIX

pperay Losson 13 RS
Michigan (TP R KN Drama: Analyzing Dialogue

Content i
B0 Aralvre ements such as dalogue, satee, pomdy in poeiry and drama.
Standards

& drama is a play thait s writen for aciors to present on a stage. The scrgt of a
Play i5 aFtien i tesd gans

*  dialogue — e wiorcks Ehat 1he a0lors dpeak
s slage drecliong  — iratrisctang lar pardtormrg e play

Remnd the following example:
WENDY (amping up ard downy Do you think | can learn 1o fiy?

Im this play, the actress plavng Wendy says, = Do you think 1 can lean to fly?" whila
shed s up and down, The slage dredlions ane wrillen i ganentheses 1o separaie
thierm from the dislogue

Guided Reading Directions Nead the stopcbell v U= 0 e questl s 0 the murgin b

Instruction grutile yuiiar restim:
frarm An/Amag @y T of G2oy = W, <hing.on (Part 1) | Guided Questions
by Cna ‘Walman
KX lormate BN vinst 1m0y v that 1
_|| 13 E, ..'I|.'|l||.'.:||.'| i I'I|_| e F..llll_l:.!l' | ||._:.'||r|l|' i eeanal
BAILIFE

LRI SMOHTH. daw ||||I.r i Crmiiem
OIS AIJANS feicrer for thee olefasy
CEORGE WASHINGTON, M defemannd
TR EITRER R

THOMAS JEFFERSON

PATHICK HEMRY

MARY HLAYS [Afalfy Plicler

FEMAMIN FRAMELIN

CITIEAENS

TIME: frsn

SETTING: A cvsurtrman i Cedimaded Aswrbon }'.u-."u.- 3 Dy
] .'.llr;:l' faafale . i ol |'-:;=I'|I Ty by e cfwair Pl dpdie, arat o
Britists g stoeads Desivle cfaie Tle wdlomer sfamd i= af
renter Several reney of chede ol left, fecing cemder e
the galteny. In frond of the fire oo of claies are b dobiiey

fiar el s aiel Jenie vt meitfe FE 1 anied N AT

2
43 Figa’a)
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T Pk Lwmma: Analrg Dinogus

EX AT HISE: JUDHGE sitw sttt Wiknevses aund
CITIZENS aif b gl ADAMS ard WASTTINCTOMN s i
l|-|'|"'\|'\|' i, i erive Feally LOFEL SOVRTT sdemniels ovvates; fn l\.rlnliul_{
docniraciil, BAILIFF aisndds e rl_ DGE, BAILIFF failidy .I'Irll_:
winwlin wtaff,

EX BAILIFF | Steikimg oo with staf Hewr ve, hear ye!
T triul of CGeoree Waishington lor treasio ezsiest Hie liritish
Loronvm e oy b sessinan

Jl_ 1M E :."|r||:';,|.l|:_l\. Rllr|1l il Batafis 1 Lol Mot a8 I.J'hl.:hl'l [T,
Hhie Cronsn, will yom phease read the Bill of particalas?

EX %ORTIH (Heading from el docoment & First: After
prkechgiog boyuley to bais conmtry ancd Tis kang, as sulsject aml
alFlzer, LR I|'I.-'\1|||||l_’||||l|- eis Eukem 1 s aprdnst lets
powerFrisesl i an edTisd o ovotlimeae it Second: e s
vewpireel with okher subgects of His Majesty o oot tle
rghefudly estalifished govemment o England by Force ansd
virdener, Tldnd: He has swrmmimded bmseli’ with prizple ol [
e hsiracd Fr—aniin ||il-l:'\- [RRIL: H'YS, 'H.IIIII:_'J_lll S| =|||A RI[TEIE
e |||l|:1'|||' Ve i cii] aiienclis e psoniong® sk el wn \ailaliicy
[NOHATH plores climvemaent oer QRURCEE Wialn'

[UIMEE: Ceage Wishingbdgagtep IS
IWAREEIN G i a0 vl s J'. TG I Tl alor yomi
phenil, iy Nt imilly ¥

WS H TN T OO B 8T ainld i, a= ||il-t|||_|. i paik
wikneess, 1 am ey guilidt

UG E: Take the stand (WASHINGTON walks do witnesy
staned, wits. MORTH apperctas sedtness shand |

SOV Yoo il v |_|||'..'\-.-.'

WASHTINGTONN Loy Wiskinptini

SORTH: Whens amd when waerre v lom?

WASHINGTIN: Febrnmre 32, 1732, ot Bridpes
Creek, Virginda.

WOORTH: Uy l.||||||r||| 3

WASHTIMOGTONN : Farmes

NOETH ( Serprivend | A Gernser, did von sy

WASHINCTON ( Proalfy  Yes. To me thene s nothimg
mivare reswarehng tlan to plust oy (elods and watels Indng tlimgs
Ll IR L) I swoniehl [ike: afwone |||| Fer Bne alede B refonm B iy el
&L Yerimm

NOSHTH With sresea e Annd G yom espliain just Busac von,
a lencer ol thee Land, escmnes Commundierin-Chiel of this handiul
il v lwellines '\-II'FI||".'|:-\..‘

H WASHTMNCTON: This Fisvsy camie o me ||_'\. ikelanli, sn

I 'H.I'\'I'.l_.l A il wim e Baviisers, of workess, o geerclands, Wi ane

norl soalidiers by Eriaimng ur abernirer, |, of bosst, Tund seo
aperienee as an alficer osler CGeoeral Bouklock m the recenl
Fremseh amel Dnelisn War, D tlee spring nl 17730 Eives vissrs g,

Efgllrsh Lirgdoude Ails, Lorsal O Lopryigd i bl

| Guided Questions |

EX vinai does ihe section
caled At Rise” mxplan?

ER Citte the wonds that el
wehad the Baiilf should be
doing @ b or she callk the
(A= TSR

L'I Wiligl s Lond Reth Eang o
PR i ek b3l 7 WG o
taz |pasar defending
Degnge Wsshingion !

B Wihy e Grorge
WaE gL ol e 3
Commardet-n-Chiel of the
Continertal ST

Yhaspiiel V= 0 b WEglajere Cirilind Slacddids
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RESEARCH PRINCIPLE 6: Measuring Upe to the Michigan Content Standards and Success Strategies for the MEAP,

Mathematics, Level H, Lesson 15, pages 6871

40

ey Losson 15
Graph Two Variable Eguations
Michigan ph 9

Content
Standards J

Guided
Instruction

V29 Graph e wbonhe
Wi  Sabe ek apahona ginghically iad vse lhecosied al Ba peablem i inlegis! asd pqiles hai soudioes

Vi i gﬂ.p‘h Nwizar -I'lllullll'lt'lh in bwdr varkahlies oan thie eoaedinate lp'lmw.
where cvery purinl on the Tine is @ solbution b the equation,

A medium pizza costs $9.00 plus $1.50 for each topping.
Probiem | Make & gragh of the equation that represents the cost of
N | the picza, What is the cost of a pizza wilth 8 toppings?

Lise the graph of a linear equation (o solve tha probdam,

Step 1 Witle an SquBlian.
Cost ol a pirsa vy equals 39 plus ¥=98+ 1.50u
F1.650 times the rumber of toppings x,

BB huallasanis

Step 2 Cresle a table of values Tor the % | F
eqution. Find at least three P
solutepns 10 the aguation, 3
Step 3 Plod the ordgred pauRy |x i) L
fromrite taks
Coat of Pizza
Stop 4 Draw cftla ol Hee-points, w ¢
This\ime it e graph of the & &2
LY Ansr o 20
aqualony = 8 - 1.50x 4 1n
= 16
e P
Stap 5 Fird the paint an the line that has E in
& as its y-coordinate, The corresponding e
il { th
Ecoordinate will tl_! the cost of tha pizea 0 248810
The _|-"|'.'I:ll:l|'lj:"|atl:- a5 s Murnbsar
al Tappings
|
-| Salution | ‘Whi is the cost of a pizra with 8 toppings?
Another Example
Use the graph above 10 deterrming hivw many 1ppings a
muzdium pizza has if the piera costs 518,50,
Fird 15.5 an the PEEEE. Fisllorm dll:ll'l,g Im-izumallg.- I the
graph of the line ¥ = 9 <+ 1,608 The rocordinale ol the
paint where the harizontal line mtersects with the graph s 5
A reedium pizea thal costs 516,50 has 5 loppings.
i Lowil B o 15 ihigel Whasiitid U= e i NEChgan Conionl S1asdsis
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Graph Two Varabks Equations m

Apply the

ﬂlﬂhim Graph sach eguation. Piot snd label ot least thres paints,
Benchmarks
L.y=-k+ 1 7 2 y=3x+ 2 ¥
it il
4 £
2 2
‘s-a::r.’n|.z-+-a"" EN=EE B NEFESE 4 5
i +f
il =i
i 5y
A p=-1 v . x=3 ¥
r i
A Fl
2 b
T I T T RN EREBE AL NS RE R A b
N -2
| L
4 ol
Y
Graph the relationship and solve the problem. i Cricket Eh'lrpn per Terl'iperatur'a
5 Hﬂﬂl:lrﬂ-."lﬁ 10 Qi I'I"-E"tE‘ﬂ'l"l:l|l:l[.'.|E|[5. IF you count tha a1
duimber af chifps & enckel makes in 14 seconds a&nd = ﬁ
add 40 to that number, the total will be equal to tha £ &
air temperatura in IHIEEI'IE'EE Fafhren=it Make & gl'ﬂr.'lh Em
10 represent Thes relabansnip ';;
E
=10
aQ E 40 {5 3 35 M 35 &0 45 =0

Use the graph to find the namaar of chirps 8 crickat

willl make in 14 secands if the air lemperaiune s BOOF. Mumbear of Chirps

Exgplain haow you found your anssar

Przpiey Publimbimg Groun Cograrg = (e CRapier 3 o Lrewe Lo ioes el Irsce ki iss

APPENDIX
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m Graph Two Vanabls Equstions

e W il Sirmnd I'Y Michigun Content Stamdard 3 Sty reesipals ipbaiaeabios sl g1 ety
ﬁl I i Ty, Iwbes, Fachws Wi muki ke, an rereserd and compers wery Lnge abr eery small SurDern

Practice| V%2

I Sdiromd ¥ Mishigun Condent Standnrd $ Sudere says poldens (o dekamine @ approprs
(s oy sekaion, v s gkpahad splaians o modsl o represeni prablaTe

Va3

DIRECTIONS Read each gquestion, Then circle
the letter for the hest answer.

1 A Which eguastian has the salutsins (0, F2) asd (4, 03F 3 Which poi s an the graph of the equations

: y=—dr — 97
Nogre=iyn A (-1-1)
B v=3r B (=L =2}
C LA
L= = B2 Vi
B 2.0

2 Look at the graph hel
Bt ek i 4\ Lok ntiee gmaph below,

]

B

£

Which s the value of x when v is 67
- Which is a point on the line?

A 2
A (-39
B 3
B ik -3}
e 4
c i3
o i
' o (20

T Malarmles = Lisjl H Cogrpigl W gl ‘learacs :|F T TS O e g e Slanlade
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Graph Two Varable Equniions m

MEAP DIRECTIONS Read each question. Write, explain,
Practice or show all your work in the space provided.

& The water in o swimaning pood has a depth of one foat. Water is being pumped inio the
pousl ar the rabe ol 5 inehes per mimne

A&  Giraph the relationship berween che numbser of minudes that the water is being
prummpsed enlo thie puss| arsd the depth

Depth of Water in
Ew‘lhrnming Pool par minute
I

-

13

Dapth {inchas)

= e e
2 E \GB10

T e minuies,

B Hies Ty IMANUSES will i take for ihe |||_'|'€|I of the waier m ihe |'|||..|| o rench & feet’”

Expliin low woin e your answer.

&8 Mary boughi & pozzs thal hoad B sboes, The equatis v = 8 — x pepresenis the naimber
of slices left nfier x slsocs ure enten,

A&  Oiraph the equation ¥ = & = 1 an ke grid
12
1

B What do the poinis (0, £ and (8, (b} on the graph of the
|1 repeessnl’! 4

& 0 14 12

Przpiey Publimbimg Groun Cograrg = (e Camgier 3« Lrewe [musiioes ed Ireguaifiss T1
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RESEARCH PRINCIPLE 7: Measuring Upe to the Michigan Content Standards and Success Strategies for the MEAP,

English Language Arts,

Level D, Lesson 34, pages 264267

44

234 Englsh Langusge iis. Lsl O Conying B Tagsl

Planning

Genaigt, dratl, revise, sdE and puslss d®eenl lorms ol mrillen Sspresson
Emplon 2 wde range of stialsgias whils woifng £ peer coslference, add or d2l=ls contenl, isa Sescnpive
lanpuage, and mdil dar comentions

Hioww dir you decide what to wreite? First, decide on your purpose for
weritireg and the avdience. Then you need a plan 1o help you fmd and
develop ideas for writing. You might get ideas from ane of the
following strategies

# Brainstorming: Write down as many ideas as you can about a tops
Chon't wwoeny if your ideas are good or bad,

a Discussing: Talk about a topic with other students. Listen to their
ideas and wiite down the most interesting ones

s Making a K-W-L Chal % pAL ke o chiort Bisting whist you know and
what youwant Ylearn sbod | a subj i Then, do research 1o find
Ansteers Tour Auestion )\ abost the subject. Your E-W-1 chart
Dl b Three oalUmes: What | Know, What | Want (o Learn, and
What [ {earned.

¢ Role-playing: &ct out a situation with other students.

o Journal Writing: Keep a journal to record your
ideas, ‘Write dowen interesting facts, Describe

things that hagpen 10 you and how you feel
in different situatsons.

& Drawing: Draw a picture or design fo
record an idea

Vimsinind, g™ % the Wichipan Cordent Standamy
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Guided Directions Look at the k-W-L chart below, Use the gquestions helow
Instruction the: chrt to guide you in using the skill

EEEEE— K-W-L Graphic Organizer

Tapic

£ E [ | [ 5 |
What | Know ‘What | Want to Learn What | Learned

EIA chomeleon is a | Where do
type of lizard. chameleons [ive?

A, chomeleon can
change color and |
patiern fo blend in

with its surraundings.

ERN What [s the e Eodmy Lo b absonit®

E3 Wht ol vomn writes 1 thes Bt colomn?

E} What does this [re s gl '-.|I:i.'. ki aboant chameleons?

EY What the voan write in the second colomn?

BB Wt ||-"|_1.u1:| writes i thies third colynn?

APPENDIX
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 Lesson 34 ISl

MIr the Directions A chameleon con 1'||:1|||_!||.' corlonrs auned pustbeerns, I o blemd into
“lﬂhl‘l“ the |'.|.11|.|:«.|.'.u.'|'|-er s other andmals can't see it ]ltl.‘l.]_[illr thiat o have this .'LI]:'IEIZ_\.
Benchmarks (s the story map below to plan a story about a time when vou used vour
ahility to change color,

———  Story Map Graphic Organizer r—

Characters

Problem

First | Su “tin,,

268 Erglish Langwage Artx, Level D Copyng i= egal fleymaring 177 |0 e Michigen Comar Sandords
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Bl Losson 34

1. Whit is the s al yonar story?

3.

3,

i,

Paopdes Pubkeh ng Graig

Wherne does vour story take place? Write the setting on the Story Map.

Whis are the charaeters n your story® List the in the triangle on the

Story Map.

Wit i= the |_:-|'-"|||]|'||| in vomer story Bt will @i vou o nse your

climmeb=on=tike shdlite? Wrbe fin {5 l"r\-:1|||x s by

Howy is the ploiilem Sald#Svrife the stops and the resolution in the

s o i St Mg,

Flews elines o sbary map |||'|.|| i Wil |||.||| & Bleery 3

Copwiig i begal

CRastoy & # Privirisng ond Deafling 26T
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RESEARCH PRINCIPLE 8: Measuring Upe to the Michigan Content Standards and Success Strategies for the MEAP,

Mathematics, Level H, Lesson 3, page 16

48

m MuHiply ared Diade integems

MEAP DIRECTIONS Read each quostion. Write, oxplain,
Practice orshow all vour work in the space provided,

T The follwing mble shows soirnnment soores for F polfers on poream. A negative
sciwe represents a number of strokes belew pur o positive score nepresents a number
of srokes sbove par. and a seore of O represenis [r.

Joe | Cindy | Marty [Fernanda] Ted
Roundi [-2 | 4 [ -2 -4 [}
Round 2 [-5 | -2 a -3 z
Round3 | 1 [ -3 | 2 )

A What was Joes average woone fir his three rounds?
=

B What was the average of all the individunl scores Hgfed 0 ke (Dbl
Explain how you found vour answer.

8 Jonge keeps track of the money Yo his Sk sccount by reconding & posstive nimher
fior deposits and & negative nember for withdrawnls each momth

Transacton Jan | Feb | Mar| Apr| May | Jun
Daposits (dolas) gal ol ss( 1] s8] @0
Withdrawals {dallars)| - 110 - 110]-116{-110]- 110 |- 110

A Firsd thie total number of disllors that Joege withdrow from his aceount
duirimg the & months

B Jorge defimes his aer seoeily fronsaction to be the sum of the positive
teposil amnimnl and e negative withdrawal amount for that menth
For example, the net manthly cransaction for Jamony is:

) + = [ 1 = = 5i)

Whal 1= Ihe average mel monthly iresacion for the & months?
Explain how you foundd vour snewer,

1B Himiieles = Ll # Cussm M el Viuarind 15 1o o Wetidim Conlen) Slindaiis
1
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RESEARCH PRINCIPLE 9: Measuring Upe to the Michigan Content Standards and Success Strategies for the MEAP,

Mathematics, Level H, Applying Ideas, pages A132-A133

) '

<4

i

-1

P |

- AlLE

Blitheinalas + Lésvel H

y

DMRECTIONS Read each guestion, Then circle
the letter for the besl answer.

7 The tnbde below containg infoemation absow four
" oalleges and the nomber of sudenis and beachers

a those colleges,

Number Mumbser

Colleg® | 1 siudents | of Teachers
A 8,500 a0
B 5,600 a00
o 12,900 1,300
&] 3,600 &0

Which collzge has the lowesr student 1o
teacher Fano’
A College A
B College B
G College C
D College 1

At rest. Halle's heariieasts 9 times in
1 secomids. What is Halle's bean nite
in bents per mirme, bpny™

A 4% bpn
B 54 bpm
C & g
D 50 bpm

A truck driver drove 700 males and cormed
A00H.00, A1 the same mte of pry, how moch
vl ihe irock driver cam for a 350kmle drive?

A B0
8 %ri7

L T R LT
[ A TV

Caijryiigg is iDagal.

A

=4 7 The reciangles below are similar Mgures

i in

14 in. E
What s 1he volue of 57

A IR
B 19
& Xy

i 2\ip

“lamae has 15 eolis (o his pocket, 200 of e cons
* ane guarers. What is the valoe of the quaners in

James' pocket!

A BILE)
B STH
C 1.0
D £1.50

& Sarah orswersd 24 of 32 questions correctly
i1 heer lasa ki pest Wiheat was lser scome a3
n peercend?
A 15%
B Ti%
c Ti%
o =%

Ylrmegringd | 17 L i Michigas Coivlasil Slailicds

12 in
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DIRECTIONS Head each gpueestinn. Wrile, E.'!:FII.‘LI'I...
or show all vour work in the space provided,

¥ One of the Gread Myramads ol Gese im Egypt is made of about 2.3 milhon siooe blocks.

A I cach block weighs abowm 3 vons, aboul hiw many soos does the peraemdd weiph'

B Abou bow mary poumids does the prramid webgh'! {1 son = 2000 pounsds)
Explain howw youn fonnd your amsaer

8 Inhkis firse 3 games, o baskdrall playel noude 28 e ik y e oun of H anemps.

A& For these fimst 5 gnmes, what peccent of 12 free theow niempes did he moake?

B [f the player comiinues i make free threws ot the sime mie, abow
hirw pnany fres throws can his coack expect him s makes ina gome
whene he has 16 atternpts”? Exploin how you foand your answer

Peogdies Pubilshing Crivsip Liapying s iBogal ITiegtesr &+ Aypplying Idess

AlgE
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RESEARCH PRINCIPLE 10: Measuring Upe to the Michigan Content Standards and Success Strategies for the

MEAP, Mathematics, Grade 8, DPT, Test 2, pages 940

Grade 8-—Part |

4 Liza 5 respomsihle for weeding the path connecting thmee main exhihits a the botanscal gardens.

g

Po__ @

The wamghe fornie’hsotlee with has anansa of 216 i, What length st Lisa seed?
A 31

B "1f

C 18R

D Gt

] What is the perimeter of this figure m simplest torms?

4x Sy —
x By — 2
ax + 2
A -4
B i&-1
C B+ 5
O 2c+ 15

Masmiries Lip™ 5o the Michizen Coment Standards Copyeey i heyal Mhagroshc Fractoe Tests, Test § - Mathematics, Grade B

9
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Girade 8—Part |

;] Cheovse the answer thal desenbes indepenadent events

drawing 2 cands from a deck of cards | without replacing the firs card)
2 spins of & spinmer

drowing 2 different names from o bag of 1 names

choosing 2 shoes from the closet af mandom and geting a palr

=N -

T Tina is saving her money in onder 10 ke ort lessoms. She has already soved 542 and she sdds 510010
Feer savings every week. She can wse the equation §x = 42 + 10w i determvine the amaoumt she will
v eaved mfter w wesks. [f she graphs this equation, which of the foflowing values will determine
the slope af thi Hise'?

A fx)
B 42
C i
5]

;| e sl rum mene than Z-males this week in onder 1o prepane for the weekend's roce. He is asmg
the folkwwing equation o determme the number of males he must run each day for 5 days: Sc2= 20,
What is the wnlue af 17

¥4
=4
I>5
x> Xl

= -

! | Sork recorded the emperature at poon evervday for 3 months for & seience project, Whn is the best
wary for Mark 10 represent hes data’!

A line graph
B pie chart
G har graph
D b

10 egnowic Practice fests, Test £ - Mathematics, Grade & Coprvrm w few Maspring Lio™ 1o the Michissn Coment Shanclards
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RESEARCH PRINCIPLE 10: Measuring Upe to the Michigan Content Standards and Success Strategies for the
MEAP, English Language Arts, Grade 7 DPT, Test 1 Prescriptive Answer Guide, page 5

%,%uﬂ.ﬂg Upﬁm
W E} Prescriptive Answer Guide—Test I.

This Presiripaive Arewer Guida will halg peu cansect sath [lagacstic Prarmice Test questian diestly %2 the oppropr ete ELK Contem Siandoed oad Grode Levd
Perfeemosre Expectatiars and letsams ia the Messiniig | '||"" wiekinaty. The mrmfotian will Belp you peemribe oddbionel isstruction ond proctios 92 crees
whers dludent reqrire ofdiiono! sapper

Part 1

Lise the Part 1 Bubric on page 24 to rate students' compositions, Chack thal students have foliowed
one of the topics provided or developed ther own Topee related 1o the theme, “Honoring a Promise,”
and that they have usad specific examples from their knowledge or expenance to support main ideas
in thair composifione. Emphasize the value of using the Checklisis for Ravising and Preolreading as
studants prepare their final answer document.

Part 24 — Reading Selection 1

APPENDIX

Ousston | Arever | 5 Cortes St g | Mt 0 i o

1 8] Q _1i__—_ __GnamarT,Le&annE

F i, A\ __‘Ij"_ _ Chapter 1, Lesson 2

3 A TN\ &3 Chaptar 3, Lesson 15

4 C B 1.2 Chapier 1, Lasson 2

) B 12 Chaptar 1, Lesson 2

B ] 10.1 Chapier 4, Lessons 18, 189

7 c 1.2 Chaptar 1, Lasson 2

B 8] 10.1 Chapter 4, Lessons 1B, 19

a & B.3a Chaptar 3, Lasson 14

10 B 10 Chapter 4, Lessons 18, 18

Pamgmring Lip™ o the Michisen Coment Sandas Cogpng n llenal [ignostic Practice: Tests, TE - Englih Larguage A, Grade T 5
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